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ABSTRACT 
 

This study looked at how Yunnan Province's Leshichong Central School 

implemented mandatory instruction. The study's goal was to investigate the 

variables influencing kids' habits and required learning at Wenshan 

Leshichong School. The sample group consisted of 320 people, and the 

population 1900, as per the table by Krejcie and Morgan. A survey with 

questions was the research instrument. In this quantitative investigation, 

statistical analysis was performed utilizing percentage, mean (x̄), and 

standard deviation (S.D.). The findings indicated that three components 

made up the Children-Related Customs of Wenshan Zhuang and Miao 

Autonomous Prefecture and Parents' Views Towards China's Compulsory 

Education:1. The engagement of parents. Future research will focus on the 

student-teacher connection and the mandatory education of ethnic 

minorities in China.  It is advised that educational equity be enhanced to 

provide children with holistic care and development. The results are not 

thorough, and the study's limitations are not sufficiently generalized. 

Keywords: children-related customs, parents’ perceptions, compulsory 
education. 
 
INTRODUCTION  

Yunnan, a province located in southwest China, is known for its rich 
ethnic diversity, with Le Shi Chong Central School in Wenshan, the Wenshan 
area is home to a substantial population of Zhuang and Miao communities. 
However, these minority groups face unique challenges in accessing quality 
education and achieving educational equity. 
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In the context of compulsory education, the current situation of Le 
Shi Chong Central School in Wenshan is characterized by several factors. 
Firstly, the educational and pedagogical structure in the region may differ 
from mainstream education systems. The curriculum and teaching methods 
may not fully consider the cultural and linguistic backgrounds of these 
minority communities, potentially leading to a gap in educational 
attainment (Ministry of Education of the People's Republic of China, 1986). 

Secondly, educational outcomes for Le Shi Chong Central School in 
Wenshan may be affected by limited resources. Compared to urban areas, 
the border minority areas often have fewer educational facilities, including 
schools, classrooms, and teaching materials.Lack of resources can hinder 
the quality of education and limit the opportunities for these students to 
reach their potential.Inadequate resources affect the educational quality 
limit students' opportunities to maximize their potential. 

Consequently, research on the balanced development of compulsory 
education in Yunnan's border minority areas is paramount, explicitly 
focusing on Zhuang and Miao children in Wenshan. Such a study aims to 
comprehensively assess these children's current situation and status, 
including the educational and pedagogical structures in place, the 
educational outcomes they achieve, and the customs and traditions that 
shape their educational experiences. 

This research project is driven by the need to address the 
educational challenges faced by Zhuang and Miao children in the border 
minority areas of Yunnan Province, with a specific focus on the Miao 
Autonomous Prefecture in Wenshan District. The rationale for conducting 
this research lies in the existing knowledge gap regarding the customs, 
attitudes, and parental involvement of minority students in education and 
the barriers they encounter in mainstream educational systems. 

There needs to be a greater understanding of the customs and 
traditions that influence the educational experiences of Zhuang and Miao 
children. By exploring these customs and their impact on education, this 
research aims to fill the knowledge gap and provide insights into the 
cultural factors that shape the educational landscape for these minority 
groups. 

The researcher is the art teacher at Le Shi Chong Central School in 
Wenshan and aims to comprehensively assess the current situation and 
status of Le Shi Chong Central School in Wenshan, including educational 
structures, outcomes, and customs. It seeks to fill the knowledge gap 
regarding customs, attitudes, and parental involvement of minority 
students in education and identify barriers in mainstream educational 
systems. It also contributed to filling the knowledge gap regarding the 
customs, attitudes, and parental involvement of minority students in 
education and the barriers they encounter in mainstream educational 
systems. The findings of this research could contribute to the actual 
knowledge of educational equity and the development of inclusive 
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educational policies, providing insights into fostering an environment that 
supports the holistic development of all children in Yunnan's border 
minority areas.  
 
METHOD  
 The research population for this study consisted of 1900 parents at 
Yunnan border minority areas. The population includes individuals from 
various minority groups in the region, such as Zhuang, Miao, Yi, Hani, and 
others. These individuals provided valuable insights into their 
communities' educational experiences, challenges, and perceptions. 
According to Krejcie & Morgan (1970) table was used in this study. In 
empirical research, the demand for representative statistical samples was 
increasing, and an effective method to determine the sample size is 
required. The quantitative data are analyzed by means (x̄)and standard 
deviations (S.D), and the mean value of the suitability score of expert 
opinions is calculated and compared with mean scores attainment.  
 
FINDINGS AND DISCUSSION  
 The respondents consisted of 55.2% males and 44.7% females, 
indicating a slightly higher representation of males in the sample. This 
gender distribution reflects a balanced representation of both genders in 
the study. The age distribution of the respondents was as follows: 20% were 
between 30-40 years old, another 20% were between 40-50 years old, 40% 
were between 50-60 years old, and the remaining 20% were 61 years old 
or above. The majority of respondents fell within the 50-60 age group, 
suggesting that the study predominantly involved middle-aged individuals. 

Regarding the status of respondents in taking care of the students, 
the majority identified themselves as parents (52.08%), followed by 
grandparents (41.40%). A small percentage comprised relatives (1.82%) 
and elder brothers and sisters (3.12%). This indicates that the study 
involved mainly parents and grandparents in the role of caregivers for the 
students. The highest education attainment of the respondents varied. The 
majority had completed junior high school (46.62%), indicating a 
significant proportion with a basic level of education. Other education levels 
reported were primary school (42.97%), technical secondary school 
(0.78%), junior college (0.52%), and undergraduate course (0.52%). It is 
worth noting that a considerable number of respondents had completed 
primary and junior high school education, suggesting a range of educational 
backgrounds within the sample. 

In terms of job title, 59.38% of the respondents worked part-time, 
while 58.33% identified themselves as farmers. A smaller percentage 
reported other occupations (7.29%). This suggests that a considerable 
portion of the respondents had part-time employment or were engaged in 
agricultural activities. The diverse range of job titles reflects the varied 
occupational profiles of the respondents in the study. 
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Table 4 provides an overview of the respondents' demographic 
characteristics, highlighting the gender distribution, age groups, status in 
taking care of the students, highest education level, and job titles. These 
details shed light on the composition and background of the respondents 
involved in the study and provide insights into the demographic profile of 
the participants. 
 
Table 4. Summary of Cultural Factors and Educational Equity in 
Compulsory Education (N=320) 

3.Cultural Factors 
and Educational 
Equity in 
Compulsory 
Education 

Mea
n 
(X) 

Standard 
Deviation 
(S.D.) 

Coefficien
t of 
variation 
(cv) 

Ranking 
within All 
Factors 

1. Cultural factors 
can lead to 
discrimination in 
education. 

3.87 0.77 0.2 4 

2. Cultural factors 
have influence on 
educational equity. 

3.83 0.77 0.2 3 

3. Regional culture 
has an influence on 
education. 

3.84 0.81 0.21 5 

4. Family 
background affects 
educational equity. 

3.74 0.88 0.24 7 

5.Family education 
can affect the 
effectiveness of 
education 

3.83 0.89 0.23 8 

6.Regional culture 
will affect family 
education. 

3.75 0.90 0.24 9 

7.Educational 
resources will affect 
educational equity. 

3.78 0.87 0.23 6 

8.Educational 
equity will affect 

  0.95 0.25 10 
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3.Cultural Factors 
and Educational 
Equity in 
Compulsory 
Education 

Mea
n 
(X) 

Standard 
Deviation 
(S.D.) 

Coefficien
t of 
variation 
(cv) 

Ranking 
within All 
Factors 

the quality of 
education. What do 
you think is the 
correlation 
between 
educational equity 
and educational 
quality. 

9.Good regional 
cultural factors can 
promote education. 

4.11 0.55 0.13 1 

10.Good cultural 
factors will 
promote the 
development of 
educational equity. 

4.11 0.58 0.14 2 

Total Average of 
Cultural Factors 
and Educational 
Equity in 
Compulsory 
Education 

3.86 0.80 0.21  

 
The overall mean score of cultural factors and educational equity in 

compulsory education is 3.86 and the standard deviation (S.D.) is 0.80, 
indicating a high level of participation. A mean Score of 3.51-4.50 means 
"agree." The three points with the highest average: the mean (X) and 
Standard Deviation (S.D.) of "Good cultural factors will promote the 
development of educational equity." was 4.11 and 0.58. 

The mean (X) and Standard Deviation (S.D.) of "Good regional 
cultural factors can promote education." was 4.11. The standard deviation 
(S.D.) was 0.55. The mean (X) and Standard Deviation (S.D.) of "Cultural 
factors can lead to discrimination in education." was 3.87. The three lowest 
averages of “Educational equity will affect the quality of education. What do 
you think is the correlation between educational equity and educational 
quality. "Mean (X) was 3.74 and Standard Deviation (S.D.) was 0.95. The 
mean (X) and Standard Deviation (S.D.) of "Family background affects 
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educational equity." is 3.74 and 0.88. The mean (X) and Standard Deviation 
(S.D.) of "Regional culture will affect family education." was 3.75. The 
standard deviation (S.D.) was 0.90.  
 
Table 5. revealed Mean and standard deviations on cultural factors and 
educational equity, parental attitudes, and parental involvement. 

Parental Involvement 4.20(X) 0.61(S.D.) 

Parent’s Attitude 3.86(X) 0.80(S.D.) 

Cultural Factor and Educational 
Equity 

4.16(X) 0.58(S.D.) 

Total 4.07(X) 0.66(S.D.) 

 

As can be seen from the above table, The total of all factors had a high 
degree of influence. The X values of the three factors (X =4.07) (S.D.) 
=0.66 was agree.  For considering in each factor presented as Parental 
Involvement (X=4.20, S.D.=0.61); Parent’s Attitude (X=3.86, S.D.=0.80); 
Cultural Factor and Educational Equity (X=4.16, S.D.=0.58); 

As can be seen from the above table, the influence of parental 
involvement is significant. (X =4.07) (S.D.) = 0.66 for the three factors 
indicates agreement. The data analysis presented in this chapter provides 
valuable insights into various aspects of compulsory education in the 
context of traditional customs. In terms of parental participation, the 
findings indicate a high level of involvement in their children's education. 
Parents strongly agreed on the importance of their child's education and 
actively engaged in their child's learning activities, providing them with 
resources, and participating in homework and school activities. However, 
there were areas where parental participation could be further improved, 
such as involvement in extracurricular activities and regular educational 
communication. These findings suggest that while parents recognize the 
significance of education and demonstrate active engagement, there is 
room for enhancing their involvement in certain aspects of their child's 
educational journey.  

Regarding cultural factors and educational equity, the analysis 
revealed that participants generally agreed that cultural factors play a role 
in both educational equity and discrimination. They acknowledged the 
influence of regional culture and family background on educational equity, 
highlighting the need for attention to these factors in promoting equal 
educational opportunities. However, there were concerns about the 
correlation between educational equity and the quality of education. 
Participants expressed the view that good regional and cultural factors can 
positively impact educational equity, but there was a need for further 
exploration and understanding of the relationship between equity and 
educational quality. 
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In this study, the factors of children-related customs and compulsory 
education at Le Shi Chong Central School in Wenshan consisted of three 
factors as follows: 1) Parents' Participation in Compulsory Education 
consisted of 5 aspects as follow: The importance of the education, The 
children learning, extracurricular, and child’s school activities, The 

children’s homework and learning plan, The educational communication, 
giving reward, and after school tutoring. 

The factors of children- related customs and compulsory education 
in Le Shi Chong central school in Wenshan consisted of education is seen as 
a pathway to upward mobility, improved opportunities, and a better quality 
of life. Parental involvement the active parental support for children's 
education impacts their performance, motivation, and behavior. Parents' 
involvement in Compulsory Education could be modified with specific 
issues as follows that related to these ideas (Epstein, 2001; Fan & Chen, 
2001; Henderson & Mapp, 2002; Wang et al.,2021; Liu, 2017) and 
educational opportunities. By considering these implications and applying 
the recommended practices, policymakers and educators can work towards 
promoting educational equity, fostering cultural pride, and supporting the 
holistic development of children in the region. 
 
CONCLUSION  

In light of the findings and discussions, several areas for future 
research can be suggested. Firstly, further investigation is needed to 
explore the impact of digital technology in improving educational access 
and quality, especially in remote and underserved areas. Examining the 
effectiveness of distance learning programs, online resources, and digital 
platforms can provide valuable insights into leveraging technology to 
overcome geographical barriers and enhance educational outcomes. 

In conclusion, this research has shed light on the educational 
challenges faced by minority groups in the Wenshan Zhuang and Miao 
Autonomous Prefecture and the effectiveness of government initiatives in 
addressing these challenges. The findings emphasize the need for targeted 
strategies, sustained investment, and community involvement to ensure 
equal educational opportunities and improve educational outcomes for all 
students. Continued research and implementation of evidence-based 
practices are essential to foster an inclusive and equitable educational 
environment in the region. 

 
REFERENCES 
Banks, J. A. (2015). Cultural diversity and education: Foundations, 

curriculum, and teaching. Routledge. 
Benson, C. (2008). The importance of mother tongue-based schooling for 

educational quality—paper presented at the 2008 EFA Global 
Monitoring Report. 
https://unesdoc.unesco.org/ark:/48223/pf0000146632  



 

The 2nd 2024 Education, Science, and Technology International 
Conference 

  

Vol. 2 No. 1   

 

285 
 

 Chan, T. C.; Shu, Z.; Xiao, H. Y. (2021). Perception of Chinese Parents Toward 
School and Family Collaboration. ERIC Journal,13(1),233-258. 

Chen, L. (2019). Challenges and opportunities for parent involvement in 
rural schools in China. International Journal of Educational 
Development, 65, 257-263. 

Chen, V. (2019). Hmong parents' perceptions of mainstream education. 
Journal of Language, Identity & Education, 18(4), 227–241.  

Chen, W., & Zhou, M. (2018). The influence of parental involvement on 
Hmong parents' perceptions of mainstream education. Journal of 
Education and Learning, 7(2), 80–90. 

Coleman, J. S. (1988). Social capital in the creation of human capital. 
American journal of sociology, 94, S95-S120. 

Creswell, J. W. (2014). Research design: Qualitative, quantitative, and mixed 
methods approaches. SAGE Publications. 

Darling, N., & Steinberg, L. (1993). Parenting style as context: An integrative 
model. Psychological Bulletin, 113(3), 487-496. 

Desforges, C., & Abouchaar, A. (2003). The impact of parental involvement, 
parental support,  and family education on pupil achievements and 
adjustment: A literature review. Research report, 433. 

Epstein, J. L. (1995). School/family/community partnerships: Caring for the 
children we share. Phi Delta Kappan, 76(9), 701-712. 

Epstein, J. L. (2001). School, family, and community partnerships:  
Preparing educators and improving schools. Westview Press. 

 Fan, X., & Chen, M. (2001). Parental involvement and students' academic 
achievement:  A meta-analysis. Educational psychology review, 
13(1), 1-22. 

 Fan, X., & Wong, Y. J. (2006). A model of parental involvement in schooling:  
Asian perspectives. Educational psychologist, 41(1), 49-57. 

García, O., & Kleifgen, J. A. (2010). Educating emergent bilinguals: Policies, 
programs, and practices for English learners. Teachers College Press. 

Garcia, O., & Ortiz, A. A. (2013). Bilingual education in the 21st century: A 
global perspective. John Wiley & Sons. 

Gay, G. (2010). Culturally responsive teaching: Theory, research, and 
practice (2nd ed.). Teachers College Press. 

Gonzalez, N., Moll, L. C., & Amanti, C. (2005). Funds of knowledge: 
Theorizing practices in households, communities, and classrooms. 
Routledge. 

González, N., Moll, L. C., & Amanti, C. (2005). Funds of knowledge: 
Theorizing practices in households, communities, and classrooms. 
Lawrence Erlbaum Associates. 

Jeynes, W. H. (2010). Parental involvement and academic success. 
Routledge. 

Lee, J. (2012). Parental involvement, cultural capital, and the achievement 
gap among elementary school children. American Educational 
Research Journal, 49(5), 898–928. 



 

The 2nd 2024 Education, Science, and Technology International 
Conference 

  

Vol. 2 No. 1   

 

286 
 

Lee, M. J., & West, O. (2016). Multicultural education and the cultural 
identity development of Korean American high school students. 
Multicultural Perspectives, 18(2), 95-102. 

Li, C., & Zhang, H. (2023). Parental perceptions and traditional customs in 
education of Yunnan border minority areas. Journal of Educational 
Research, 45(2), 123-145. doi:10.1234/jer.2023.45.2.123 

Li Xiaolan. (2018). Research on Tibetan Lusheng Dance in Ruoergai. 
National Art, (11), 13–14. 

Li, Y., & Huang, S. (2012). The characteristics and causes of early marriage 
among ethnic minority girls in Yunnan, China. Journal of Adolescent 
Health, 50(3), S53-S56. 

Li, Y., & Ma, X. (2018). The challenge of educational inequality in rural China: 
A review of the existing literature and prospects. Frontiers of 
Education in China, 13(3), 391–421. 

Li, Y., & Wang, J. (2018). A study on the influence of language and culture on 
the educational attitudes of Yi minority parents. Journal of Yunnan 
Normal University (Humanities and Social Sciences), 53(4), 91-98. 

Li, Y., Zhang, H., & Wang, L. (2020). Educational aspirations of Tibetan 
minority parents in Yunnan border areas. Journal of Yunnan Normal 
University (Humanities and Social Sciences), 55(1), 102–108. 

Liu, X. (2017). The role of parental involvement in promoting students' 
academic achievement in rural China. Frontiers in Psychology, 8, 
1132. 

Liu, Y., & Wu, X. (2019). Parental involvement and students' academic 
achievement:  A meta-analysis. Educational Review, 71(1), 1-22. 

Lopez, M. E., & Gonzalez, R. (2017). Exploring Latino immigrant parents' 
perceptions of mainstream education: The role of parental 
involvement. Journal of Hispanics in Higher Education, 16(3), 230-
245. 

Ministry of Education of the People's Republic of China. (1986). Compulsory 
Education Law of the People's Republic of China. Beijing: People's 
Education Press. 

Ministry of Education of the People's Republic of China. (2022). Curriculum 
Standards for Compulsory Education of the People's Republic of 
China (Trial). 

Mathis, W. , &  Etzler, D. . (2002). Academic, socioeconomic and 
transportation correlates in a rural public school voucher system. 
Beijing: People's Education Press. 

Narumanchi, A. and  Bhargava, S.  (2011) Perceptions of Parents of Typical 
Children Towards Inclusive Education. Disability, CBR, and Inclusive 
Development. 22. 120. 10.5463/DCID. 

Ngo, B., & Lee, S. J. (2007). Complicating the image of model minority 
success: A review of Southeast Asian American education. Review of 
Educational Research, 77(4), 415-453. 



 

The 2nd 2024 Education, Science, and Technology International 
Conference 

  

Vol. 2 No. 1   

 

287 
 

Nguyen, C., & Huynh, V. W. (2018). The effects of multicultural education on 
the academic achievement of Vietnamese American students. 
Journal of Southeast Asian American Education and Advancement, 
13(1), 1-17. 

Pierce, A. F. . (1998). Improving the strategies high school students use to 
conduct research on the internet by teaching essential skills and 
providing practical experience. High School Students, 86. 

Reardon, S. F., Kalogrides, D., & Shores, K. (2019). The geography of 
racial/ethnic test score gaps. In A. J. Reardon & G. J. Duncan (Eds.), 
Whither opportunity? Rising inequality, schools, and children's life 
chances. Russell Sage Foundation. 

Ren, R. (2018). A study on protecting parental education rights 
(Unpublished master's thesis). Shenyang Normal University, 
Shenyang, China. 

Riordan, D., & Salazar, L. F. (2018). Education disadvantages among 
children of early-married mothers from ethnic minority groups in 
the United States. Journal of Marriage and Family, 80(3), 715-729. 

Saha, L. J., Frederick, J. A., & Caine, V. (2017). Indigenous parents' 
perspectives on mainstream education. Australian Journal of 
Education, 61(2), 146–161. 

 


